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Abstract. The contextualization of materials in the context of teaching 
English for specific purposes (ESP) is a prerequisite to gain maximum input 
of language knowledge. The present study sheds some light on the practice 
of Content and Language Integrated Learning (CLIL) approach in English 
for accounting course. This study involved 38 Indonesian ESP students 
majoring in accounting of a public university in Surakarta Indonesia as the 
participants. Pre-experimental research design was conducted in eight 
meetings during the course, including the administration of vocabulary test 
to examine the participants’ score in pre-test and post-test. A focus group 
discussion (FGD) was also carried out to reveal the students’ perception 
about the practice of CLIL approach in English for accounting course. The 
results depicted that there was a significant difference on the participants’ 
vocabulary scores between the pre-test and the post-test. It was also portrayed 
that the participants positively perceived the CLIL practice in their class. The 
results of this study contribute to providing fruitful insights for teachers and 
future researchers about CLIL practice in English language teaching, 
specifically in the context of teaching English for specific purposes. 





The twenty-first century global competition has encouraged the necessity of 
English proficiency among the graduates of higher education institutions. In the 
Association of Southeast Asian Nations (ASEAN) region, English is considered as a lingua 
franca commonly used as a means of communication among ASEAN people. The fact that 
English becomes a connecting language of people in the world has triggered universities 
to integrate the language in a curricula, not only in English department but also in non- 
English department. It is believed that performing an excellent English proficiency is a 
guarantee to achieve a promising job (Nartiningrum and Nugroho 2020), including 
accounting field. Additionally, the demand for professional workers in 2030 is predicted 
to increase as many as three times than the last decade (Handayani 2015). Therefore, 
English communication ability is a prerequisite skill that should be possessed by 
undergraduate students in the near future to ensure their active involvement in the global 
working environment. 
Notwithstanding the fact that having an excellent English skill is crucial, many 
Indonesian students including the participants of this study undeniably have limited 
English proficiency and lack of motivation in practicing the language (Simbolon and 
Nurmala 2015; Nugroho 2020). The possible reason of this limitation can be the fact that 
English is considered as a foreign language in Indonesia. By this context, the most frequent 
place that the learners are exposed to the language is a formal classroom (Nugroho et al. 
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2020). English is officially exist in educational institutions (e.g. schools and universities) 
as a subject or additional course (Luo and Garner 2017). In this context, English is 
considered as a specific purpose (ESP) for accounting students. Hence, content and 
language integrated learning (CLIL) that performs a dual-focus (e.g. language and content) 
is appropriate to be conducted in an ESP context. 
In the context of English language teaching (ELT), English for specific purposes 
(ESP) is considered as teaching English for students of a particular field of study in which 
the teaching materials are based on the purposes of a subject matter curriculum 
(Hutchinson and Waters 1987; Basturkmen 2014). An ESP class is designed to meet the 
students’ needs of language knowledge and skills to support the development of their 
future careers in working environment (Nugroho and Rekha 2020). As a result, the ESP 
teaching and learning should concern on assisting the students to enhance language 
proficiency according to their own field of studies. Hence, ESP classes must be an 
opportunity for students to obtain a lot of exposure of English as an effort to gain a 
promising future career in international working environment (Poedjiastutie 2019). 
Similar to ESP approach, the term content language integrated learning (CLIL) is 
a teaching approach focusing on language component and content knowledge (Coyle 
2010). CLIL is a dual focused teaching approach where integrating language components 
in the teaching and learning of content knowledge is the primary objective (Coyle, Hood, 
and Marsh 2010). CLIL has received a huge attention of ELT scholars in Europe since its 
emergence as a means of two additional language learning in addition to the mother tongue 
(British Council, 2014), however, its implementation still remains more paucity of 
evidence in Indonesia (Floris 2013). Conducting teaching and learning activities by 
integrating CLIL approach needs collaboration among English language and content 
teachers as an effort to gain general and specific themes in the particular field to be 
conveyed to the learners (Simbolon and Nurmala 2020). In response to the issue, therefore, 
this study examines CLIL practice in the context of teaching English for specific purposes 
in Indonesia. 
In the recent decades, studies on CLIL practice have been conducted and the results 
show several supports for this approach in the context of English language teaching. A 
study carried out by (McDougald 2015) about CLIL practice in Columbian context 
revealed that language teachers actively sought to formal and informal instruction in CLIL. 
Most of the teachers positively perceived the implementation of CLIL in Columbian 
language teaching and agreed that CLIL approach could benefit the students to develop 
both subject knowledge and language skills. In the context of teaching English for specific 
purposes, (Fazio, Isidori, and Bartoll 2015) examined the implementation of CLIL method 
in teaching Physical Education (PE) in English as a lingua franca in European context. The 
results depicted that CLIL method could potentially be conducted by integrating a cultural 
content based on language and knowledge. 
Moreover, (Aiello, Di Martino, and Di Sabato 2017) began to open a window into 
Italian content and language integrated learning teachers’ language competence and how 
CLIL was being assessed in a language learning. The research reported the description of 
detailed specific decision-making process with regards to the evaluation of CLIL practice 
in Italian English language teaching context. More recently, (Yalçın, Bayyurt, and Alahdab 
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2020) investigated how CLIL practice at English classrooms enhanced the teachers’ 
awareness toward their use of language as seen from English as a lingua franca perspective. 
Through a survey about the teachers’ CLIL practices in language classrooms, the results 
showed that the teachers encountered several challenges in implementing CLIL in their 
classrooms. However, their experiences encouraged the teachers to be more aware of three 
major components of EFL awareness, i.e. awareness of instructional practice, awareness 
of learning, and awareness of language use. 
In Indonesian EFL context, several studies about CLIL practices have also been 
conducted. Among them, a study done by Puspitasari (2018) reported a positive perception 
of university learners toward CLIL learning tasks. The learners acknowledged that 
collaborative activities such as group discussion and presentation significantly contribute 
to the positive perspective. Another study was performed by (Fitriani 2016) in Indonesian 
tertiary education context. She investigated CLIL experience of university students in 
English as a foreign language class. This study portrayed several improvements achieved 
by the students in their English language through CLIL practices. Above all, previous 
studies in the area of CLIL practice in Indonesian EFL context indicated promising 
outcome and positive perceptions, both in the side of teachers and students. 
Having explored the above-mentioned previous literature, a research gap is 
observable. Notwithstanding the fact that CLIL practice has been examined in most of 
English language teaching contexts, the implementation of CLIL approach in teaching 
English for accounting still remains unexplored. Examining CLIL practice in English for 
accounting classroom is crucial since this department is receiving a great number of 
attention from stakeholders. Equipping accounting students with adequate knowledge and 
skills of English is a strategic way to improve the level of competitiveness in international 
working environment. Therefore, the present study is at the cutting edge of investigating 
the promising impact of CLIL practice in an English for accounting course and examining 
the students’ perspectives toward the implementation of this approach. To ensure the 
objectives, this study is guided under two research questions; (1) does CLIL practice 
improve accounting students’ achievement in English? and (2) what are students 




The primary objective of the in-hand study is to shed some light on the 
implementation of CLIL practice to enhance accounting students’ English language skills 
and knowledge. A secondary aim of this study is to portray the students’ perceptions of 
CLIL practice in their English class. To this end, an experimental research was adopted. 
Experimental research is a scientific approach, where one or more independent variables 
are manipulated and applied to one or more dependent variables to measure their effect 
(Mao and Yang 2019). In the context of this study, the experimental design was employed 
to seek the answer of the first research question that was examining the impact of CLIL 
practice on the students’ language competence. Following the results of experimental 
research, this study made use of FGD to depict the qualitative data to reveal more in-depth 
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understanding of the students’ perceptions about the CLIL practice. The FGD was 
administered in order to answer the second research question. 
 
This study was based in Indonesian ELT context where English is considered as a 
foreign language. The most available place where the students obtain great exposure of 
English is only a formal classroom (Nugroho and Nartiningrum 2020). This study was 
conducted in English for accounting course of first-year students at IAIN Surakarta 
Indonesia at odd semester of academic year 2019/2020. The English course is a 
compulsory subject that should be taken by all accounting students in the aim to equip the 
students with specific purposes and needs of English knowledge and skills. The 
participants involved in this study were 38 accounting students, consisting of 20 (53%) 
female and 18 (47%) male. All participants are native speaker of Indonesian. They were 
taking an undergraduate program and their average age was 18. 
 
The present study employed a pre-test and post-test on English vocabulary to see 
the improvement of students’ performances in English vocabulary related to accounting 
field. A FGD was also conducted to reveal the students’ perceptions on the implementation 
of CLIL approach. First of all, the participants were required to fulfill a pre-test about 
vocabulary exercise related to accounting that consisted of 20 questions in multiple choice. 
All the question items were designed by referring to terms and vocabularies that often used 
in accounting field and working environment. After conducting the pre-test, the 
participants were taught by using CLIL approach for 6 meetings. The participants were 
taught language component focusing on vocabulary and some English skills that were 
closely related to accounting such as vocabulary in context, reading for accounting topic 
passages, writing financial reports, speaking formal and informal conversation using 
accounting vocabulary, etc. In the eighth meeting, another series of vocabulary test 
consisting of 20 questions was administered to see the participants’ improvement after 
being taught using CLIL approach. Second, a FGD was conducted with 8 students to reveal 
their perception about the practice of CLIL approach in their class. The FGD last for 90 
minutes in which each student had a chance to deliver their opinion about the topic being 
discussed. An interesting discussion among participants was also taken place by the 
guidance of the researchers. 
 
Two raters were involved in scoring the results of pre-test and post-test. The first 
rater was one of the researcher and the other rater was an accounting lecturer at IAIN 
Surakarta Indonesia. The participants’ scores in English vocabulary tests were converted 
into 1-100 based on the number of the correct answers. The mean score, along with 
standard deviation and standard error mean, of the pre-test and post-test were calculated 
by means of SPSS. To determine whether the two mean scores have significant difference, 
a paired sample t-test was administered. Moreover, the results of FGD were noted and 
coded to see the emerging theme based on the research question of this study. During the 
process of coding, the researchers simplify, analyze, and reviewed the most relevant data 
that later were used as a basis of conclusion drawing. 
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C. RESULTS AND DISCUSSION 
 
This section deals with the results of data analysis and the discussion related to the 
results. This section is presented in two parts. The first part depicts the result of data 
analysis to answer the first research question and the second part focuses on the answer of 
the second research question. The participants’ utterances are quoted verbatim to support 
the delineation of the findings. Interpretation and relation of the results to current theories 
and previous findings are also presented as part of discussion. 
 
a. Impact of CLIL Practice on Students’ Vocabulary Acquisition 
The first result of data analysis is about the impact of CLIL practice on accounting 
students’ scores in English vocabulary. The mean scores of the pre-test and post-test are 
calculated to examine the students’ improvement. The data of the results of pre-test and 
post-test is presented in table 1. 
Table 1. Results of Pre-test and Post-test 
 
 Mean N Std. Deviation Std. Error Mean 
Pre-test 61.3177 38 5.677023 2.134116 
Post-test 76.5823 38 10.46732 1.197374 
 
Table 1 portray the difference between the participants’ scores of pre-test and post- 
test. The mean score of the participants in pre-test is 61.3177, while the mean score in the 
post-test is 76.5823. In order to depict whether the two mean scores have a significant 
difference, a paired sample t-test is conducted. The results of paired sample t-test analysis 
can be seen in table 2. 
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Table 2 shows that the participants’ score in the post-test emphasizes the significant 
different compared to the results of pre-test. The participants achieve better performance 
in the post-test after being taught using CLIL approach in their class. As presented in table 
2, the t-test statistics is -21.791 and the significant level is .000 (< .05), which means that 
there is a significant difference between the participants’ scores of pre-test and post-test. 
The table also portray that the average score of the participants in the post-test is 15.26 
points higher than the pre-test. Hence, this result suggests that the null hypothesis is 
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rejected. Above all, it can be concluded that the accounting students involved in this study 
who are taught using CLIL approach experience significant improvement on their English 
vocabulary acquisition. 
 
The improvement of the students’ English competence after experiencing CLIL 
practice as resulted in this study confirms the results of previous studies reported by (Fazio, 
Isidori, and Bartoll 2015; McDougald 2015). These studies reveal that CLIL approach can 
potentially be conducted both in the context of English as a second language and a foreign 
language. In general, CLIL approach has received a good attention from the perspectives 
of teachers’ and students. The possible reason for the positive acceptance is that CLIL is 
contextual and can be implemented in various context of English language teaching (San 
et al. 2019; Rachmajanti and Anugerahwati 2019), including teaching English for specific 
purposes as conducted in this study. By the results, ELT scholars should begin to pay more 
attention on the use of CLIL approach to gain adequate inputs of language components 
and content knowledge for students. 
 
Drawing on CLIL practice in European context, the study conducted by (Bower 
2019) reports school leaders’ perspectives on content language and integrated learning in 
three state secondary schools in England. The results suggest that the school leaders are 
willing to gain responsibility for developing CLIL based language learning activities to be 
integrated in school curricula. The study of (Bower 2019) is clearly supported by the 
present study’s finding which indicates that CLIL practice is a promising educational 
approach to promote the success of language learning both in the context of English as a 
second language and a foreign language. In the context of teaching English for specific 
purposes, the result of this study is also consistent with what have been reported by 
(Kirsanova and Lazarev 2019) who examine the practice of CLIL approach in English for 
engineering of Russian English language teaching. The implementation of CLIL in the 
engineering class contributes to the development of students’ communicative competence 
that is similar to the results of this study. The difference between the study of (Kirsanova 
and Lazarev 2019) and this study is only the subject of the research in which this study 
made use of English for accounting class to conduct CLIL practice. Besides the difference, 
the results of both studies indicate that CLIL practice can be an alternative teaching 
approach to gain the success of ESP teaching in various fields of study. 
b. Students’ Perception toward CLIL Practice in English for Accounting Course 
The results of focus group discussion depict the participants’ perceptions of the 
practice of CLIL approach in their English for accounting class. In general, the participants 
convey positive perspectives about several aspects of CLIL practice in English course. 
More than half of the participants state that learning English using CLIL approach enable 
them to acquire more about the content knowledge. The CLIL approach seems to provide 
the participants access to more particular vocabulary and terminology that often appear in 
their field of study. The participants in FGD expresses their opinion as follows (the name 
is initials): 
 
“During the CLIL practice in my class, I think that I am more familiar with 
some vocabulary and terminology in accounting that I do not know before. My 
teacher introduce me and my classmates a range of vocabulary and passages 
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in English such as accounting profession, terms in financial report and 
bookkeeping, and vocabulary in finance.” (ARF. FGD) 
 
“I can learn and memorize more vocabulary in accounting since my teacher 
give a lot of exposure about that through passage, videos, games, etc.” (RK. 
FGD) 
 
This finding is relevant to the results of a study reported by (Fitriani 2016) in which 
EFL students perform an improvement in their learning outcomes in terms of English 
vocabulary. The enhancement in vocabulary competence as one of the most crucial 
language components offers a valuable opportunity for the students to gain knowledge 
about the content. Hence, the knowledge of English vocabulary is a key success of 
understanding and acquiring the content knowledge (Khoiriyah 2020; Setyaningrum, Rina, 
and Purwati 2020). 
Another interesting point that is resulted from the FGD is that learning English 
through CLIL approach is easy and fun. As revealed from the FGD, the reason is that the 
use of technology enhanced language learning such as Quizzes and Kahoot as media to 
grab the participants’ attention. It appears to be a proper strategy to be integrated in a CLIL 
practice, so that the students’ motivation can be maintained. In relation to this, some 
students express their utterances. 
“I find that the teaching and learning using CLIL in my class is fun. I enjoy 
the teaching activities because my teacher use games using Quizzes and 
Kahoot.” (LN. FGD) 
 
“The materials in my English class become easier to be understood because 
my teacher integrate them in games like using Kahoot. It is interesting and I 
do not get bored.” (GS. FGD) 
 
This finding is in line with what have been found by (Simbolon and Nurmala 2020) 
that CLIL practice in English for specific purposes context offers the students opportunity 
to experience joyful, fun, and easy learning activities. Twenty-first century students are 
well-known as digital natives, so that integrating technology in a language learning can be 
an alternative to enhance their learning motivation (Lee and Dressman 2018). The 
integration of technology in ELT context is a promising way to achieve the success of a 
language learning (Atmojo, Eko, and Nugroho 2020; Lee 2019). This is proven by the 
results of this study that the students can maintain their learning motivation during the 
process of CLIL practice in their English for accounting class using technology integration. 
The results of this study have several implications for English language teaching. 
First, revealing the positive impact of CLIL approach on language learners’ skills is a 
compelling effort to seek an alternative of teaching approach to develop language learners’ 
communicative competence. Drawing on the results of this study and several previous 
relevant findings, English teachers can design teaching activities based on the integration 
of language and content knowledge. Second, the results of this study become ‘a wake-up 
call’ for English teachers and school administrators to begin acknowledging the potential 
benefit of CLIL practice in English language teaching, particularly in the context of 
teaching ESP. In this regards, the present study supports that CLIL approach can be 
integrated in the school curricula of English language teaching in Indonesia as also 
suggested by Bower (2019) in the English curricula in European context. 
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The in-hand study aims to examine the CLIL practice in English for accounting 
course at IAIN Surakarta Indonesia. The results of data analysis reveal that CLIL practice 
can significantly enhance English competence of accounting students, particularly 
vocabulary acquisition. Through focus group discussion, the participants convey positive 
perception toward the implementation of CLIL approach in their English class. These 
results contribute to providing a fruitful insight for English teachers about CLIL practice 
especially in teaching English for specific purposes context. Apart from these compelling 
results, the participants of this study suggest to add more various learning materials that 
can enhance their content knowledge. Therefore, future studies are recommended to 
integrate a more complex variety of learning materials in a CLIL practice. As an effort to 
confirm the results of this study, it is also suggested that future studies examine other 
related fields of teaching English for specific purposes such as business management, 
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